Program Report for the Initial Preparation of Early
Childhood Teachers
National Association for the Education of Young
Children (NAEYC)
2010 Standards - Option A

NOTE: This form uses the NAEYC standards approved by NCATE in 2010. Beginning in Fall 2012 ALL
programs must use the new standards.

COVER SHEET

1. Institution Name \
]CIarion University

2. State

]Pen nsylvania
3. Date submitted

MM DD YYYY
o3 /|15 /|2017

4. Report Preparer's Information:

Name of Preparer:
|LouAnn Bonnett

Phone: Ext.
(814)393-2591 |
E-mail:
|Ihumphrey@clarion.edu

A — -

5. CAEP Coordinator's Infcrmation:

Name:

|Jesse Haight
Phone: Ext.
(814)393-2385 |
E-mail:
ihaight@clarion.edu

6. Name of institution's program

]Early Childhood Teacher Certification Bachelor Degree Program
7. CAEP Category

]Early Childhood Education-First Teaching License

8. Grade levels(D for which candidates are being prepared

]Pre K to grade 4



2016 CLARION UNIVERSITY OF PENNSYLVANIA
College of Education and Human Services

Early Childhood
Pre K through 4™ Grade

Name Transfer *
Clarion ID# Transfer *
Entrance Date Date Cr Cr Date Cr Cr  Date Cr Cr
Advisor e
GENERAL EDUCATION REQUIREMENTS — 48 CREDITS REQUIREMENTS FOR THE MAJOR_- 72 CREDITS
Refer to the back of this check sheet for general education choices. Must earn at least a C for all major courses
I. LIBERAL EDUCATION SKILLS — 12 CREDITS EARLY CHILDHOOD CORE — 18 CREDITS
A. English Composition (3-6 credits) ECH 141: Child Development and Learning 3
ENG 111: Writing Il _3 ECH 231: Creative Activities in ECH 3
B. Mathematics Competency* (3 credits) ECH 235: Observation: Constr ECH Base 3
* MATH 111 3 ECH 236: Assess & Plan: Using ECH Base 3
C. Credits to total 12 in Category |, selected from at least two ECH 245: Language and Literacy in ECH 3
of the following: Academic Support, Communication, ECH 260: Early Childhood Environments 3
Computer Information Science, Elementary Foreign Language,
English Composition, Logic, Math, & Speech Communication SPECIAL EDUCATION CORE — 9 CREDITS
o * MATH 211 3 SPED 418: Exceptionalities in the Regular Classroom 3
_ 3 SPED 442: Differentiated Instruction in Inclusive 3
Settings
Il. LIBERAL KNOWLEDGE - 27 CREDITS SPED 443: Prevention and Treatment of Academic 3
A. Physical and Biological Sciences (9 credits) Learning Problems
Selected from at least two of the following: Biology,
Chemistry, Earth Science, Mathematics, Physical PRE-K-K BLOCK 18 Credits
Science, Physics, Natural Science Must be taken concurrently
Science Choice 3 ECH 301: Child Development and Guidance 3
Science Choice 3 ECH 310: Family-Community Collaboration 3
Science Choice 3 ECH 322: Curriculum Bases for Learning and Teaching 3
B. Social and Behavioral Sciences (9 credits) ECH 323: Language, Literacy and the Young Child 3
Selected from at least two of the following: Anthropology, ECH 325: Young Children as Theory Builders 3
Economics, Geography, History, Political Science, Psychology, 3
Sociology, Social Work, and Women’s Studies Grades 1-4 Block 15 CREDITS
*U.S History 3 Must be taken concurrently
*GEOG 100 _3_ ECH 413: Leadership in Early Childhood Settings 3
Social Science Choice _3 ECH 414: Learning and Teaching Language and Literacy | 3
C. Arts and Humanities (9 credits) 1-4
Selected from at least two of the following: Art, English ECH 415: Learning and Teaching Mathematics: 1-4 3
Language and Literature, Humanities, Intermediate Foreign ECH 416: Learning and Teaching Social Studies: 1-4 3
Language and Cultures, Music, Philosophy, Speech and ECH 418: Learning and Teaching Science Grades 1-4 3
Theatre ECH 417: Advanced Instructional Technology 3
*Arts Choice _3_
*Literature Choice _3_ STUDENT TEACHING - 12 CREDITS
** ED 350 3 ECH 424: Student Teaching 6
ECH 425: Student Teaching 6
I1l. HEALTH AND PERSONAL PERFORMANCE - 3 CREDITS
ECH_410: Motor Development and Learning 3 120 Total
This course must be taken concurrently with PRE K-K Block Credits

IV. GENERAL EDUCATION ELECTIVES
Credits to total 48 from General Education.
Up to 1 credit from 111-B allowed

*Competency requirement - must earn at least a C
**Professional requirement - must earn at leasta C

FLAGS — Record Below
First Year Values (V)
MATH 211 Quantitative Reasoning (Q)
ECH 310 Second Values (V)
ECH 413  Writing Intensive (W)
ECH 322

Writing Intensive (W)






General Education Choices
Competencies required for certification in PA

Science Choices

BIOL 111: Basic Biology

BIOL 115: Introductory Biology

BIOL 155/165: Principles of Biology |

BIOL 156/166: Principles of Biology Il

ES 111: Earth Science (or any other course in Earth
Science)

PHSC 110: Intro. To Environmental Chemistry
PHSC 111: Basic Physical Science Chemistry
CHEM 153/163: General Chemistry I/Lab

CHEM 154/164: General Chemistry I1/Lab

PHSC 112: Basic Physical Science and Astronomy
PH 251: General Physics |

Social Science Choices

HIST 120: U.S. History to 1877

HIST 121: U.S. History since 1877

(Must take at least one of the History courses)
PS 211: American Government

GEOG 257: Geography of U.S. & Canada
ECON/GS 140: Consumer Economics

ECON 175: Free Enterprise & Public Policy
ECON 211: Principles of Macroeconomics
ECON 212: Principles of Microeconomics
GEOG 260: Economic Geography

ANTH 211: Humans and Culture

PSY 211: General Psychology

PSY 335: Social Psychology (prerequisite PSY 211)
SOC 211.: Principles of Sociology

SOC 352: The Family (prerequisite SOC 211)
SW 211: Principles of Social Work

SW 225: Social Work with Children and Youth

Arts Choices

ART 110: Visual Arts

ART 211: Ancient through Medieval Art
ART 212: Renaissance Through Modern Art
ART 215: African Traditions in Art

FR 250: Intensive Intermediate French
FR 251: French 111 (Intermediate 1)

FR 252: French 1V (Intermediate 1)
GER 250: Intensive Intermediate German
GER 251: German |11 (Intermediate 1)
GER 252: German IV (Intermediate 1)
HUM 120: Humanities |

HUM 121: Humanities Il

MUS 111: Introduction to Music

MUS 112: Intro to Afro-American Music
PHIL 111: Logic and Inquiry

PHIL 211: Introduction to Philosophy
PHIL 212: Ethics

PHIL 215: Religions of the World

THE 120: Theater Play Production
CMST/THE155: Interpretation |

THE 161: Stagecraft

CMST 200: Interpersonal Communication
CMST/THE 251: Voice and Articulation
THE 254: Acting I: Improvisation

SPAN 250: Intensive Intermediate Spanish
SPAN 251: Spanish 11l (Intermediate )
SPAN 252: Spanish IV (Intermediate 1)

Literature Choices

ENG 130: The Literary Experience

ENG 140: Introduction to Drama as Literature

ENG 150: Movie Studies

ENG 200: Composition and Literature

ENG 209: Special Topics in Literature

ENG 221: English Literature to 1800

ENG 222: English Literature since 1800

ENG 225: American Literature to 1860

ENG 226: American Literature since 1860

ENG 227: World Literature

ENG 228: Modern and Contemporary World Literature
ENG 230: Introduction to African-American Literature
ENG 231: Introduction to Asian-American Literature
ENG 241: Voices in Canadian Literature

ENG/ANTH 242: Introduction to American Folklore
ENG 244: Special Topics

ENG 249: Satire

ENG 250: Studies in the Western Mythology

ENG 265: Survey of Women’s Literature

ENG 311: Studies in the 16™ Century English Literature
ENG 313: Studies in the 17" Century English Literature
ENG 315: Studies in the 18™ Century English Literature
ENG 317: Studies in English Romantic Literature
ENG 319: Studies in Victorian Literature

ENG 325: Early American Literature

ENG 326: American Romanticism

ENG 327: American Realism and Naturalism

ENG 328: American Literature from 1900 to 1945
ENG 329: Contemporary American Literature

ENG 331: Studies in the African-American Novel
ENG 332: 19th Century British Novel

ENG 333: 20th Century British Novel

ENG 339: Short Stories

ENG 341: 20th Century Poetry

ENG 342: English Drama to 1642

ENG 343: English Drama from 1660 to 1850

ENG 344: Modern Drama to 1950

ENG 345: Contemporary Drama

ENG/ANTH 352: Topics in Folklore

ENG 354: Topics in World Literature

ENG 365: Images of Women in Literature

ENG 470: Literature for Young Adults






ECH Program of Study


1 Required Assessment — CONTENT KNOWLEDGE: Assessment of content knowledge in early childhood education.

1.a The Pearson PreK-4 PECT test is required by the Pennsylvania Department of Education for Pennsylvania PreK-4 teacher certification. The
Pearson PreK-4 PECT test has three modules. Module 1 focuses on child development and learning, assessment and collaboration and
professionalism. Module 2 addresses language and literacy development, social studies and arts and humanities. Mathematics, science and
health are covered in Module 3. While there is not a specific time in the program for taking this test, candidates must at least be registered for the
three modules of the test prior to student teaching. Candidates may take all three modules at the same time or separately. They frequently take
Module 1 one or two semesters prior to student teaching, and Modules 2 and 3 the semester before or during their student teaching. They are
permitted to retake the modules several times to earn a passing score.

1.b This assessment aligns with NAEYC standards 1a, 1b, 2b, 3a, 4a, 5a, 6b.

Table 1 describes the alignment of the designated Pearson PreK-4 PECT test with the NAEYC standards.

Table 1: Alignment of Pearson PreK-4 PECT test with NAEYC Standards

NAEYC Standard

How Pearson PreK-4 PECT test aligns with standard

NAEYC Standard 1a: Knowing and understanding
young children’s characteristics and needs, from birth
through age 8

Candidates answer questions that assess their understanding of strategies for meeting
the needs of English language learners and students with disabilities in an inclusive
PreK—4 setting.

NAEYC Standard 1b: Knowing and understanding the
multiple influences on early development and learning

Candidates answer questions that assess their understanding of the foundations and
principles of child development and learning.

NAEYC Standard 2b: Supporting and empowering
families and communities through respectful,
reciprocal relationships

Candidates answer questions that assess their understanding of family and community
relationships and collaboration with families, colleagues, and other professionals.

NAEYC Standard 3a. Understanding goals benefits
uses of assessment

Candidates answer questions that assess their understanding of various types of
assessment and evaluation and the use of assessment to ensure children's continuous
development

NAEYC Standard 4b Knowing, understanding
effective strategies and tools for early education,
including appropriate use of technology.

Candidates answer questions that assess their understanding of assessment,
instruction, and intervention for PreK—4 children in emergent literacy, beginning
reading, reading fluency, vocabulary development, and academic language

NAEYC Standard 5a. Understand content knowledge
and resources in academic disciplines

Candidates answer questions that assess their understanding of foundations of
research-based, standards-based literacy instruction and assessment; their
understanding of the developmental foundations of social studies learning and arts and
humanities; fundamental concepts and processes related to social studies, arts and
humanities; developmental foundations of mathematical learning and problem solving
and assessment; foundations of scientific learning; fundamental concepts and
processes related to the sciences; and developmental foundations of learning in motor
development and health






NAEYC Standard 6b Knowing about and upholding Candidates answer questions that assess their understanding of the legal, ethical, and
ethical standards and other professional guidelines professional roles and responsibilities of the PreK—4 teacher.

1.c The overall data show that at least 96% of the candidates (1 candidate = 4%) passed the three modules of the Pearson PreK-4 PECT test for
each of the three Cycles. At least 12% passed the Pearson PreK-4 PECT on a first attempt for each of the three Cycles, with 42% passing on a
first attempt during Cycle 2 and 67% passing on a first attempt during Cycle 1. The Pennsylvania Department of Education now considers GPA in
determining pass and fail scores. While a candidate’s score may be lower than the cut-off score, the candidate may still have passed the module if
the candidate’s GPA meets the minimum requirements. The number of candidates passing all three modules on a first attempt has progressively
increased over the three cycles. Candidates appeared to struggle the most during the Cycle 3. This could be due to reconfiguration of the test,
improvements in instruction and content delivery in later cycles, and/or when the candidates take the test. During Cycles 1 and 2, they were not
required to take the test prior to student teaching. Student teaching experience may have helped those in Cycle 3 who took the test during their
student teaching experience.

1.d Standard 1a Knowing and understanding young children’s characteristics and needs: 100% of the candidates met the criteria for this
standard for each of the three cycles by passing Module 1. At least 36% passed Module 1 on a first attempt for each of the three Cycles, with at
least 75% passing on a first attempt during Cycles 1 and 2. Candidates appeared to struggle with these criteria most during Cycle 3. This could
be due to reconfiguration of the test, when the test is taken, and/or improvements in instruction and content delivery in later cycles. Overall, the
candidates demonstrated competent knowledge of strategies for meeting the needs of English language learners and students with disabilities in
an inclusive PreK—4 setting over the three academic years. A change in faculty teaching ED 350: Teaching English Language Learners class may
have contributed to this pass rate; all faculty teaching ED 350 are now ESL certified instructors.

Standard 1b: Knowing and understanding the multiple influences on early development and learning: 100% of the candidates met the criteria for
this standard for each of the three cycles by passing Module 1. At least 36% passed Module 1 on a first attempt for each of the three Cycles, with
at least 75% passing on a first attempt during Cycles 1 and 2. Candidates appeared to struggle with these criteria most during Cycle 3. This could
be due to reconfiguration of the test, when the test is taken, and/or improvements in instruction and content delivery in later cycles. Overall, the
candidates demonstrated competent knowledge of the foundations and principles of child development and learning over the three academic
years.

Standard 2b: Supporting and empowering families and communities through respectful, reciprocal relationships: 100% of the candidates met the
criteria for this standard for each of the three cycles by passing Module 1. At least 36% passed Module 1 on a first attempt for each of the three
Cycles, with at least 75% passing on a first attempt during Cycles 1 and 2. Candidates appeared to struggle with these criteria most during Cycle
3. This could be due to reconfiguration of the test, when the test is taken, and/or improvements in instruction and content delivery in later cycles.
Overall, the candidates demonstrated competent knowledge of family and community relationships and collaboration with families, colleagues, and
other professionals over the three academic years.






Standard 3a. Understanding goals benefits uses of assessment: 100% of the candidates met the criteria for this standard for each of the three
cycles by passing Module 1. At least 36% passed Module 1 on a first attempt for each of the three Cycles, with at least 75% passing on a first
attempt during Cycles 1 and 2. Candidates appeared to struggle with these criteria most during Cycle 3. This could be due to reconfiguration of
the test, when the test is taken, and/or improvements in instruction and content delivery in later cycles. Overall, the candidates demonstrated
competent knowledge of various types of assessment and evaluation and the use of assessment to ensure children's continuous development
over the three academic years.

Standard 4b. Know and understand effective strategies and tools for EC including technology: At least 96% of the candidates met the criteria for
this standard for each of the three cycles, and 100% met the criteria for Cycles 1 and 2 by passing Module 2. At least 28% passed the Module 2
on a first attempt for each of the three Cycles, with 58% passing on a first attempt in Cycle 2 and 92% passing on a first attempt during Cycle 1.
Candidates appeared to struggle with these criteria most during Cycle 3, with one candidate not meeting the criteria. This could be due to
reconfiguration of the test, when the test is taken, and/or improvements in instruction and content delivery in later cycles. Overall, the candidates
demonstrated improved knowledge of assessment, instruction, and intervention for PreK—4 children in emergent literacy, beginning reading,
reading fluency, vocabulary development, and academic language over the three academic years.

NAEYC Standard 5a. Understand content knowledge and resources in academic disciplines: At least 96% of the candidates met the criteria for
this standard for each of the three cycles by passing Modules 2 and 3. At least 100% passed Module 3 for each of the three cycles. At least 28%
passed Modules 2 and 3 on a first attempt for each of the three Cycles, with at least 58% passing on a first attempt during Cycles 1 and 2. At
least 75% passed Module 3 on a first attempt during Cycles 1 and 2, suggesting candidates’ better understanding of content knowledge and
resources in the areas of mathematics, science and health than in the areas of literacy, social studies, arts and humanities. Candidates appeared
to struggle with these criteria most during Cycle 3. This could be due to reconfiguration of the test, when the test is taken, and/or improvements in
instruction and content delivery in later cycles. Overall, the candidates demonstrated improved knowledge of foundations of research-based,
standards-based literacy instruction and assessment; their understanding of the developmental foundations of social studies learning and arts and
humanities; fundamental concepts and processes related to social studies, arts and humanities; developmental foundations of mathematical
learning and problem solving and assessment; foundations of scientific learning; fundamental concepts and processes related to the sciences; and
developmental foundations of learning in motor development and health over the three academic years.

Standard 6b Knowing about and upholding ethical standards and other professional guidelines: 100% of the candidates met the criteria for this

standard for each of the three cycles by passing Module 1. At least 36% passed Module 1 on a first attempt for each of the three Cycles, with at
least 75% passing on a first attempt during Cycles 1 and 2. Candidates appeared to struggle with these criteria most during Cycle 3. This could
be due to reconfiguration of the test, when the test is taken, and/or improvements in instruction and content delivery in later cycles. Overall, the
candidates demonstrated competent knowledge of the legal, ethical, and professional roles and responsibilities of the PreK—4 teacher over the

three academic years.





2.e The Pearson PreK-4 PECT test is taken online at a Pearson designated testing site.
2.f The Pearson PreK-4 PECT test is a multiple choice test that is scored by Pearson Education, Inc.

2.g Table 2 illustrates the results of the overall (all three modules) Pearson PreK-4 PECT test for the number of candidates who applied for
graduation for the spring 2014 and fall 2014 semesters; the spring 2015 semester, and the fall 2015, spring 2016 and fall 2016 semesters. (Due to
low numbers, semesters are combined.)

Table 2: Overall results (all three modules) of the Pearson PreK-4 PECT test for the number of candidates who applied for graduation for the
spring 2014 and fall 2014 semesters; the spring 2015 semester, and the fall 2015, spring 2016 and fall 2016 semesters.

Cycle 1: Fall 2015, Spring 2016 & Fall 2016 N=12
Cycle 2: Spring 2015 N=12
Cycle 3: Spring 2014 & Fall 2014 N=25

Cycle 1 Cycle 2 Cycle 3
Candidates who passed on first
attempt 8 (67%) 5 (42%) 3 (12%)
Candidates who passed on
repeat attempt 4 (33%) 7 (58%) 21 (84%)
Candidates who did not pass 0 0 1 (4%)
Total number of candidates who
passed 12 (100%) 12 (100%) 24 (96%)

Table 3 portrays the teacher candidates’ performance on the three modules of the Pearson PreK-4 PECT. Data are provided for candidates who
applied for graduation for the spring 2014 and fall 2014 semesters; the spring 2015 semester, and the fall 2015, spring 2016 and fall 2016
semesters. Data are provided by Pearson for numbers of candidates that pass/do not pass the modules, not the subareas for Modules 1 and 2.
Therefore, disaggregation of data for Modules 1 and 2 is unattainable.

Table 3: Performance of candidates who applied for graduation for the spring 2014 and fall 2014 semester; the spring 2015 semester; and the fall
2015, spring 2016 and fall 2016 semesters on the three modules of the Pearson PreK-4 PECT.





NAEYC Standard

Candidates that passed on

Candidates that passed on

Candidates that did not

first attempt repeated attempt pass
(Some candidates repeated
modules more than one time
in order to earn a passing
score)

MODULE ONE
NAEYC Standard 1a: Knowing and Cycle 1 =9 (75%) Cycle 1 = 3 (25%) Cyclel1=0
understanding young children’s characteristics Cycle 2 =10 (83%) Cycle 2 =2 (17%) Cycle2=0
and needs, from birth through age 8 Cycle 3 =9 (36%) Cycle 3 =18 (55%) Cycle 3=0
NAEYC Standard 1b: Knowing and Cycle 1 =9 (75%) Cycle 1 = 3 (25%) Cyclel1=0
understanding the multiple influences on early Cycle 2 =10 (83%) Cycle 2 =2 (17%) Cycle2=0
development and learning Cycle 3 =9 (36%) Cycle 3 = 18 (55%) Cycle3=0
NAEYC Standard 2b: Supporting and Cycle 1 =9 (75%) Cycle 1 = 3 (25%) Cyclel=0
empowering families and communities through Cycle 2 =10 (83%) Cycle 2 =2 (17%) Cycle2=0
respectful, reciprocal relationships Cycle 3 =9 (36%) Cycle 3 = 18 (55%) Cycle3=0
NAEYC Standard 3a. Understanding goals Cycle 1 =9 (75%) Cycle 1 = 3 (25%) Cycle1=0
benefits uses of assessment Cycle 2 =10 (83%) Cycle 2 =2 (17%) Cycle2=0

Cycle 3 =9 (36%) Cycle 3 =18 (55%) Cycle3=0
NAEYC Standard 6b Knowing about and Cycle 1 =9 (75%) Cycle 1 = 3 (25%) Cyclel1=0
upholding ethical standards and other Cycle 2 =10 (83%) Cycle 2 =2 (17%) Cycle2=0
professional guidelines Cycle 3 =9 (36%) Cycle 3 = 18 (55%) Cycle3=0
MODULE TWO
NAEYC Standard 4b Knowing, understanding Cycle 1 =11 (92%) Cycle 1 =1 (8%) Cyclel1=0
effective strategies and tools for early education, | Cycle 2 =7 (58%) Cycle 2 =5 (42%) Cycle2=0
including appropriate use of technology. Cycle 3 =7 (28%) Cycle 3 = 24 (68%) Cycle 3 =1 (4%)
NAEYC Standard 5a. Understand content Cycle 1 =11 (92%) Cycle 1 =1 (8%) Cycle1=0
knowledge and resources in academic Cycle 2 =7 (58%) Cycle 2 =5 (42%) Cycle2=0
disciplines Cycle 3 =7 (28%) Cycle 3 = 24 (68%) Cycle 3 =1 (4%)
MODULE THREE
NAEYC Standard 5a. Understand content Cycle 1 =11 (92%) Cycle 1 =1 (8%) Cycle 1 =0
knowledge and resources in academic Cycle 2 =9 (75%) Cycle 2 = 3 (25%) Cycle 2 =0
disciplines Cycle 3 =10 (40%) Cycle 3 = 15 (60%) Cycle 3 =0






ECH Required Assessment 1


2 Required Assessment — CONTENT KNOWLEDGE: Assessment of content knowledge in early childhood education.

la. Candidates complete the Comprehensive Exam in their senior year, at the end of the first-fourth grade block experience, which is the semester

prior to student teaching. This multiple choice exam is designed to assess content knowledge related to child development and learning,
assessment, relationships with families and communities, teaching strategies, content knowledge for meaningful curriculum and professionalism.

1.b This assessment aligns with NAEYC standards 1a, 1b, 2b, 3a, 5a, 5b, and 6e.

Table 1 describes the alignment of the designated Comprehensive Exam with the NAEYC standards.

Table 1: Alignment of Comprehensive Exam with NAEYC Standards

NAEYC Standard

How Comprehensive Exam aligns with standard

NAEYC Standard la: Knowing and understanding young
children’s characteristics and needs, from birth through age 8

Candidates answer questions that assess their understanding child
development and developmental theory

NAEYC Standard 1b: Knowing and understanding the multiple
influences on early development and learning

Candidates answer questions that assess their understanding parental,
interaction and experiential influences on child development and learning

NAEYC Standard 2b: Supporting and empowering families
and communities through respectful, reciprocal relationships

Candidates answer questions that assess their understanding of how to show
respect to families and consider their preferences and culture in interactions
with them and their children.

NAEYC Standard 3a. Understanding goals benefits and uses
of assessment

Candidates answer questions that assess their understanding of successful
assessment strategies

NAEYC Standard 3d: Knowing about assessment partnerships
with families and with professionals, colleagues to build
effective learning environments.

Candidates answer questions that assess their understanding of partnering
with families, colleagues and other professionals for child assessment.

NAEYC Standard 5a. Understand content knowledge and
resources in academic disciplines

Candidates answer questions that assess their understanding content
knowledge and resources related to literacy, creative arts, motor development,
health, science, social studies, mathematics and technology.

NAEYC Standard 5b. Know and use central concepts and
inquiry tools in content areas/disciplines

Candidates answer questions that assess their understanding of how to use
central concepts and inquiry tools related to literacy, creative arts, motor
development, health, science, social studies, mathematics and technology.

NAEYC Standard 6e Engaging in informed advocacy for
children and the profession

Candidates answer questions that assess their understanding of how to
advocate on behalf of children and families.






1.c The overall data show that at least 42% of the candidates met or exceeded overall expectations of the assignment for each of the three cycles.
67% met or exceeded the overall expectations during Cycle 2, and 67% met or exceeded the expectations during Cycle 1. The majority of
candidates have either not met (Cycle 3) or met (Cycles 1 and 2) the expectations for this key assessment. These lower scores could be
connected to the manner this assessment is administered. While candidates are required to take the comprehensive exam at the end of their 1-4
block, the exam is not graded. It could be that the candidates are not taking the exam seriously. However, candidates are instructed to do their
best. With that in mind, further analysis revealed that, for each of the three cycles, the majority of candidates demonstrated lack of understanding
of developmental theory, particularly Psychosocial Theory, and appeared to recognize successful assessment strategies. In general, candidates
appeared to have meaningful understanding of partnering with families and other professionals for child assessment, content, key concepts and
inquiry tools related to creative arts, physical education, literacy and mathematics, and strong understanding of building partnerships with families,
advocacy and content, key concepts and inquiry tools related to science, technology and social studies.

1.d Standard la: Knowing and understanding young children’s characteristics and needs, from birth through age 8: For each of the three cycles,
candidates appeared to understand developmental milestones (at least 67% met this criterion for each of the three cycles), but lacked
understanding of developmental theory (67-81% did not meet criterion for each of the three cycles) .

Standard 1b: Knowing and understanding the multiple influences on early development and learning: Overall, candidates demonstrated essential
understanding parental, interaction and experiential influences on child development and learning. While they appeared to understand Dewey’s
theory, some lacked understanding of effective child guidance techniques. 100% of the candidates for each of the three cycles acknowledged that
Family Systems Theory emphasizes family interconnectedness.

Standard 2b: Supporting and empowering families and communities through respectful, reciprocal relationships: At least 78% of candidates met all
criteria for this standard on this key assessment for each of the three cycles, with at least 100% meeting the criteria for Cycles 1 and 2.
Candidates did exceptionally well indicating their understanding of how to show respect to families and consider their preferences and culture in
interactions with them and their children.

Standard 3a. Understanding goals benefits uses of assessment: At least 48% of the candidates met all criteria for this standard on this key
assessment for each of the three cycles, with at least 53% meeting the criteria for Cycles 1 and 2. These data indicate that candidates have
essential understanding of successful assessment strategies.

Standard 3d: Knowing about assessment partnerships with families and with professionals, colleagues to build effective learning environments:
The majority of candidates correctly responded to all questions on the exam addressing standard 3d for each of the three cycles, with the
exception of 42% answering the question related to journaling as tool for partnering with families to monitor child progress correctly in Cycle 1. At
least 96% of candidates indicated understanding of the early childhood educator’s role in collaborating as a member of an IFSP/IEP team for all
three cycles. Candidate appear to have a good understanding of partnering with families and other professionals for child assessment.

Standard 5a. Understand content knowledge and resources in academic disciplines: At least 33% of the candidates met all criteria for this
standard on this key assessment for each of the three cycles. At least 87% of the candidates answered 5 of the 8 (63%) questions addressing this
standard correctly, indicating that candidates do understand content knowledge and resources related to literacy, creative arts, motor
development, health, science, social studies, mathematics and technology. 100% of the candidates identified successful strategies for promoting





creative thought for each of the three cycles. Understanding of content knowledge and resources related to motor development appeared to be a
strength for candidates in all three cycles.

Standard 5b. Know and use central concepts and inquiry tools in content areas/disciplines: At least 25% of the candidates met all criteria for this
standard on this key assessment for each of the three cycles. At least 50% of the candidates answered 13 of the 16 (81%) questions addressing
this standard correctly, revealing that candidates do understand how to use central concepts and inquiry tools related to literacy, creative arts,
motor development, health, science, social studies, mathematics and technology. For each of the three cycles, candidates struggled with planning
instruction to develop K-2 motor skills; planning instruction that is most flexible and engaging for phonological awareness and print concept
development; and recognizing the National Council of Teachers of Mathematics recommendations for shift in Mathematics instruction and
assessment. Understanding of how to use central concept and inquiry tools related to science, technology and social studies appeared to be a
strength for candidates in all three cycles.

Standard 6e Engaging in informed advocacy for children and the profession: At least 73% of the candidates met all criteria for this standard for
each of the three cycles. 100% met all criteria during Cycle 1, and at least 96% met all criteria for this standard during Cycle 1. Candidates appear
to have a good understanding of how to advocate on behalf of children and families.

2e. Instructions to candidates:

Please read each of the following scenarios and select the response that best completes the statement or answers the question. This is an
individual assessment; you may not use your books, notes, or other resources to complete this exam. You are expected to take your time and do
your best in answering the questions.

Comprehensive Exam
(Correct Responses are in italics for this document. They are not in italics for the candidates.)

1. One of the best ways for teachers to help children successfully resolve the crises named by Erik Erikson is to:
Give in to every one for a child’s demands

Develop a warm relationships with children

Model ecstatic behavior

Develop a caustic relationships with children
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2. John Dewey believed that schools can help children develop the thinking skills necessary for life in a democracy through all of the following
except:

A teacher making decisions on his own and ignoring what the children think

Open and courteous communication

Collaboration

Respecting everyone

Learning about being linked to others

PooT o





Which of the following would cause concern if a three-year-old child is NOT able to do it?
a. Speak clearly enough to be understood most of the time

b. Read his or her own name

c. Use scissors to cut out shapes

d. Ride atwo-wheeler (bike)

Any guidance strategy based on Vygotsky's theory depends heavily on:
Adult accommodation

A child’s ability to do sensorimotor thinking

Adult assimilation

Children’s power of persuasion

Adults and children talking together

PooT o

Negative discipline affects self esteem by fostering in children.
Feelings of competence

. Alack of self confidence

Feelings of worthiness

. All of the above

. None of these

®oo0 T

All the following are basic to an early childhood music and movement program except:
a. Listening

b. Practicing

¢. Moving

d. Playing

e. Singing

Which of the following types of activities stimulate creative thought?
a. Coloring in pre-printed pages

b. Inventing a robot puppet from recycled materials

c. Reading a book about a topic related to history

d. Drawing a picture from a teacher’'s model

Creative drama helps children:
a. Become more popular

b. Perform for an audience
c. See others’ points of view
d. Learn to enunciate clearly





9. A second grade teacher is in the process of building a formative assessment in order to assess where her students are after the previous
discussed topic on The Oregon Trail. Which of the following is key to building a successful assessment?

a.
b.

c.
d.

Taking the students’ outcomes individually as well as a classroom whole and building knowledge as to which route to take in the learning
process

The distribution of progress monitoring report to the parents/guardians in order to gain their appropriate views and understanding
Creating an overall identification and summary of each individual child’s weaknesses and strengths as well as the entire groups’
Planning to specific dates as to when each designated task should be completed on an individual basis per each child

10. Mr. Edwards, a newly hired fifth grade teacher, is in the process of developing a science based unit on the metric system. His focus is to
develop appropriate assessments before determining the particular lesson topics and procedures. Based on Mr. Edwards' education, he has
gained insight on the benefits and importance of this process. Which of the following is the most valuable advantage of ensuring efficient
quality instruction?

a

b.
c.
d.

Allows the teacher to design specific expectations and learning experiences based on the pre assessment outcomes.
Provides the teacher with the opportunity to develop an assessment based off of specific mandated standards.

Ensures the teacher that each assessment will be adaptable and yet accessible to each student.

Identification of presentation skills develops over time as the teacher is provided with possible directions to take for instruction
improvements.

11 Which of the following describes early childhood professionals' ethical responsibilities related to assessment?

a.

b.
c.

d.

Developing a collection of previous as well as current assessment topics and questions in order to provide the children with a valid
understanding of the assessment to which they will be taking.

Using a variety of assessments as an aid in order to determine the learning process.

Sharing assessment information with families after the assessments have been completed and telling the families what they need to do in
order to enhance their children's development.

Sharing assessment results with individuals, in an out of the learning environment, by displaying the assessment results for each child.

12. You are a preschool teacher. One of the three-year-olds in your classroom, who is physically and cognitively capable of feeding himself,
refuses to do so. He calmly and politely sits at the table waiting for you to feed him. Using Vygotsky's Sociocultural theory, you would want to
do what as soon as possible?

a.
b.
c.
d.

Talk with his family about why he needs to learn to feed himself.

Talk with his family about mealtime routines and practices at home.

Talk with him so that he understands he is in preschool now and has to feed himself.

Talk with him about how the other children are feeding themselves and he is the only one not doing so.

13. One of the primary roles of early childhood teachers at IFSP/IEP meetings is to:

a.
b.
c.
d.

Share information regarding the child's 1Q testing.

Share information regarding the child's family background.

Share information regarding the child's medical background.

Share information regarding the child's performance in the regular education classroom.





14.

15

16

17.

18.

Anything that happens to one family member affects all other family members is a premise of which of the following theories?
a. Sociocultural

b. Bioecological

c. Family Systems

d. Cognitive Development

Journaling can be an effective strategy for communication about a child's progress when
a. the teacher needs to maintain documentation.

b. the families are not primarily English speaking.

c. both the teacher and family are seeking a flexible way to communicate

d. both the teacher and the family commit to this type of communication.

A single parent of one of the children in your classroom confides in you that she has recently lost her job and is concerned about being able to
provide for her children. As the teacher, your ethical responsibility is to:

a. Ask the mother if she needs a loan, and offer her some money.

b. Post something in the newsletter and ask for other families to donate food and clothing.

c. Share community resources, such as information on food banks, housing, etc. with the mother.

d. Talk with the other teachers about the family's situation and ask for monetary donations to help them

You are a second grade teacher in a public school. A fellow second grade teacher comes to you for ideas about how to celebrate Easter in

her class. Your advice to her is...

a. Based on your ethical responsibility to respect the separation of church & state, never talk about any religious holidays, even if the
children bring them up.

b. Based on your ethical responsibility to respect each child, even if you have even one child that does not celebrate Easter, you can't talk
about it.

c. Based on your ethical responsibility to respect family culture, ask the children if they celebrate during this time of year and if so how they
celebrate. Based on this information design a creative activity that allows children to share their experiences.

d. Based on your ethical responsibility to keep parents happy, celebrate anyway you like if the majority of the children celebrate the holiday.

It is the first week of school. As a kindergarten teacher you have developed a system of writing reflective notes about your teaching strategies

and the children's response to lessons on a chart. As you review your notes on Friday, you notice that the same three children have not been

enthusiastic about participating activities. You decide to:

a. Based on your reflections, assume that since it is just a few children you don't need to modify your curriculum or teaching strategies.

b. Write a note home to the parents asking them to work with their child

c. Call each parent and tell them how important it is that their child participate, otherwise the child may not have a successful year.

d. Review each child's applications and consider prior learning experiences in group care. Based on this information consider strategies to
help the child feel comfortable to participate.





19.

20.

21.

22.

23.

As a fourth grade teacher you overhear children in another class talking in the hallway making fun of a child who is overweight. You have an
ethical responsibility to...

a. Tell the children's teacher, because you are not their teacher

b. Intervene immediately and talk with the children about how making fun of another child is hurtful and then inform their teacher.

c. Godirectly to the principal, because this is a behavior not tolerated in your school.

d. Do nothing, because the teasing might motivate the overweight child to eat a healthier diet and exercise more.

When planning instruction to develop K-2 motor skills, the teacher should consider the following:

a. Activities that are moderately difficult and that are performed either individually or with a partner, to increase the children's chances of
success.

b. Activities that are moderately difficult and that performed with partners and small groups, to increase the children's chances of success.

c. Activities that are difficult and that are performed with small and large groups, to increase the children's success.

d. Activities that are mainly sports and team oriented, to increase the children’s chance of success.

The most developmentally appropriate activity for promoting the development of a preschooler's throwing skills would be:
a. Throw a beach ball at a moving target of different sizes and shapes.

b. Throw a small yarn ball or bean bag at a large target that is stationary.

c. Throw a baseball from various distances to a small target.

d. Throw a yarn ball while running to a partner that is also running.

A developmentally appropriate activity for a first grade student would be:
a. Team sports with strategy and several rules.

b. Activities that require team work and constant running.

c. Creative movement to music where all children are moving.

d. Relay races where children must wait in line.

A kindergarten teacher creates labels and signs for areas of the classroom, charts that designate the daily "paper passer"”, "office messenger",
and other "special helpers," rebus charts, and KLEW or KWL charts. There is a classroom library that features a wide variety of books--both
narrative and expository -- representing an array of genres. The teacher regularly reads aloud stories, books, messages, appropriate signs
and charts. These features ensure

a. Phonemic awareness

b. Fluency

c. A print-rich environment

d. Concepts of print





24. In the word boil, the vowel sound could be described as a
a. Long vowel sound
b. Short vowel sound
c. Dipthong
d. Digraph

25. One of the approaches to help readers develop fluency is
a. Popcorn reading
b. Repeated readings
c. Sustained silent reading
d. Rhyming games

26. Reading aloud with expression, appropriate intonation and juncture, stress, and changes in pitch is referred to as
a. Comprehension
b. Orthography
c. Syntax
d. Prosody

27. Second graders have the following paragraphs in their morning reading lesson:
Mrs. Finchenbaum ambled down the street. She carried a brightly-colored bag that contained a ball of string, six pencils, and her
new book. She met her friend, Mrs. Floobius, and spoke to her.
"Hello, Mrs. Floobius," said Mrs. Finchenbaum. "How are you today?"
"I am fine," replied Mrs. Floobius. "It sure is a nice day."
Which word would probably be the best word to select for second graders' vocabulary development?

a. Ambled

b. The

c. Mrs. Finchenbaum
d. Street

28. The instructional strategy that is most flexible and engaging for phonological awareness and print concept development is
a. Areading-readiness worksheet
b. Listening discrimination using sound cans
c. Interaction with rebus chart
d. Availability of a word wall





29.

30.

31.

32.

33.

A teacher wants to provide many opportunities for his/her students to learn and practice the science process skills of classifying. Which of the

following would NOT provide those opportunities?

a. having students sort their classmates' shoes by color, style, type of material, etc.

b. having students take part in an activity in which they test various beak-like "tools" to see which kind of food they can pick up, and then
organizing pictures of different bird beaks based upon what each beak is designed to eat.

c. having students measure and sketch the bean plants they are growing in the classroom over a period of several days.

d. having students observe and collect various leaves from the trees in the schoolyard, and grouping them by shape, size and color.

A teacher is designing an inquiry-based activity for a fourth-grade class. He/she asks teams of students to develop an investigation to answer
some questions they have about frogs. Which of the following would NOT be an important component of their investigations?

a. completing a fill-in-the-blank form about the life cycle of a frog.

b. deciding upon one variable to test and others to keep constant, based upon the focus question they have chosen.

c. observing and sketching their results, and collecting and recording data.

d. making claims about frogs based upon and supported by the evidence they have collected, and using these claims to draw conclusions.

A teacher wants to assess student learning in science throughout the school year. The teacher could most effectively accomplish this through
which of the following methods?

a. grading worksheets periodically and keeping a checklist of topics successfully completed

b. completing KLEW charts together and using student science notebooks to record observations and investigations.

c. giving weekly quizzes and tests to determine understanding of the content of that week's lessons.

d. having students write summaries of small sections of the science textbook to ensure understanding before moving on to the next topic.

A second grade teacher wants to encourage reluctant readers' independent reading using technology. Which of the following teacher

strategies is likely to be most effective in achieving this goal?

a. Creating attractive bulletin board displays of children's favorite books using Print Shop, Print Maker, and other desktop publishing
software.

b. Publishing a monthly newsletter to parents with a list of books for their children to get from the library.

c. Having children create their own booktalks using various free online applications to share with other students in the classroom.

d. Making a class website with an embedded Shelfari list.

SMART notebook software can be used to extend students' learning at home by:

Having parents install the SMART notebook software on their personal computers.

Posting the files for students to access on your class webpage with a link to the SMART Notebook Express web application.
Exporting the file into a more accessible file type.

Both a and c.

Both b and c.

PooTo





34.

35.

36.

37.

38.

39.

When creating a technology enhanced lesson for students, the place to begin the lesson design is to:

a. Begin with the PA Academic Standards or the PA Early Learning Standards and the local curriculum.
b. Begin with the ISTE standards.

c. Begin with lessons posted at the SMART Exchange website.

d. Begin with the subject matter textbook.

Heavy emphasis has been placed on computation and computational procedure in elementary school mathematics. Calculators and other

forms of technology continue to increase. What is the NCTM's view of the use of calculators and other technology in the classroom?
a. Estimation and mental computation may only be used without the calculator.

b. Mental computation or pencil and paper calculation is always preferable to calculator use.

c. Paper and pencil computation should be used for multiplying two three-digit numbers.

d. The use of a computer and the use of a calculator may be selected as an appropriate computational tool in solving a problem.

When introducing new concepts in mathematics, how should the concepts be introduced?
a. From concrete to abstract

b. From computation to algorithm

c. From pictorial to concrete pictorial

d. From process to content

The NCTM recommends a shift in Mathematics instruction and assessment. According to the NCTM, which of the following is not a
recommended shift in instruction and assessment?

a. shift towards learning through investigating problems — away from memorizing and repeating

b. shift towards teaching by questioning and listening — away from teaching by telling

c. shift towards using evidence from a single standardized test for evaluation purposes

d. shift towards content that is a rich variety of mathematical topics and problem situations — away from focusing on just arithmetic

Kindergarten social studies standard 5.2 is the "Rights and Responsibilities of Citizenship." Which
learning experience would not help children learn skills to meet this standard?

a. Engage children in class meetings and decision making

b. Provide opportunities for children to talk about where they live

c. Provide cooperative learning experiences

d. Define expectations of the classroom

A third-grade teacher is planning instruction on the roles of the three branches of the U.S. government. Which of the following strategies
would be most appropriate for the teacher to use to promote students' understanding of the role of the legislative branch?

a. Assisting students with nominating and electing class officers

b. Inviting a member of local law enforcement to speak to the students

c. Having students work in groups to create a set of classroom rules

d. Asking students to read and discuss the school's code of conduct





40. Second-grade students are painting scenes from a recent field trip to a historic site. As the teacher observes their work, he says to one
student, "Jeff, | see the different shades of green you are using to paint the leaves and the grass." This comment most support's Jeff's
creative development because:

a. Attention and praise develop appreciation for details
b. It values the process as well as the product
c. Describing actions reinforces recall and repetition
d. It encourages efforts to perceive visual subtleties

2f. Arubric is not used to score this assessment. Correct responses are italicized above.
2.g Table 2 illustrates the teacher candidates’ overall performance on the Comprehensive Exam for the fall 2013 and spring 2014 semesters; the

fall 2014 and spring 2015 semesters; and fall 2015, spring 2016 and fall 2016 semesters. (Due to low numbers, semesters are combined.)

Table 2: Overall Performance on the Comprehensive assignment for the fall 2013 and spring 2014 semesters; the fall 2014 and spring 2015
semesters; and fall 2015, spring 2016 and fall 2016 semesters.

Cycle 1: Fall 2015, Spring 2016 & Fall 2016 N=12
Cycle 2: Fall 2014 & Spring 2015 N=15
Cycle 3: Fall 2013 & Spring 2014 N=23

Exceeds expectations Meets expectations Does not yet meet expectations
Cycle 1 1 (8%) 4 (34%) 7 (58%)
Cycle 2 1 (7%) 9 (60%) 5 (33%)
Cycle 3 1 (4%) 14 (61%) 6 (35%)

Table 3 portrays the teacher candidates’ performance on the Comprehensive Exam for the fall 2013 and spring 2014 semesters; the fall 2014 and
spring 2015 semesters; and fall 2015, spring 2016 and fall 2016 semesters.

Table 3: Candidate performance on the Impact on Child Learning assignment for the fall 2013 and spring 2014 semesters; the fall 2014 and spring
2015 semesters; and fall 2015, spring 2016 and fall 2016 semesters.

Cycle 1: Fall 2015, Spring 2016 & Fall 2016 N=12
Cycle 2: Fall 2014 & Spring 2015 N=15
Cycle 3: Fall 2013 & Spring 2014 N=23






Question

NAEYC Key Element

Correct

Incorrect

Standard 1a: Knowing and understanding young children’s

Cycle 1 =2 (17%)

Cycle 1 =10 (87%)

1 characteristics and needs, from birth through age 8 Cycle 2 =5 (33%) Cycle 2 =10 (67%)
Cycle 3 =9 (39%) Cycle 3 =14 (61%)
Standard 1b: Knowing and understanding multiple influences on Cycle 1 =11 (92%) Cycle 1 =1 (8%)
2 development and learning Cycle 2 = 14 (93%) Cycle 2 =1 (7%)
Cycle 3 =20 (87%) Cycle 3 = 3 (13%)
Standard 1a: Knowing and understanding young children’s Cycle 1 =8 (67%) Cycle 1 =4 (33%)
characteristics and needs, from birth through age 8 Cycle 2 =12 (80%) Cycle 2 = 3 (20%)
3 Cycle 3 = 16 (70%) Cycle 3 =7 (30%)
Standard 1b: Knowing and understanding multiple influences on Cycle 1 =7 (58%) Cycle 1 =5 (42%)
development and learning Cycle 2 =5 (33%) Cycle 2 = 10 (67%)
4 Cycle 3 =17 (74%) Cycle 3 =6 (26%)
Standard 1b: Knowing and understanding multiple influences on Cycle 1 =4 (33%) Cycle 1 = 8 (67%)
5 development and learning Cycle 2 =7 (47%) Cycle 2 = 8 (53%)
Cycle 3 =18 (78%) Cycle 3 =5 (22%)
Standard 5a: Understanding content knowledge and resources in Cycle 1 =5 (42%) Cycle 1 =7 (58%)
academic disciplines: language and literacy; the arts — music, creative | Cycle 2 = 12 (80%) Cycle 2 = 3 (20%)
6 movement, dance, drama, visual arts; mathematics; science, physical | Cycle 3 =9 (39%) Cycle 3 =14 (61%)
activity, physical education, health and safety; and social studies.
Standard 5a: Understanding content knowledge and resources in Cycle 1 = 12 (100%) Cycle1=0
academic disciplines: language and literacy; the arts — music, creative | Cycle 2 = 15 (100%) Cycle2=0
7 movement, dance, drama, visual arts; mathematics; science, physical | Cycle 3 = 22 (100%) Cycle3=0
activity, physical education, health and safety; and social studies.
Standard 5a: Understanding content knowledge and resources in Cycle 1 =12 (100%) Cyclel1=0
academic disciplines: language and literacy; the arts — music, creative | Cycle 2 = 14 (93%) Cycle 2 =1 (7%)
8 movement, dance, drama, visual arts; mathematics; science, physical | Cycle 3 =21 (91%) Cycle 3 =2 (9%)
activity, physical education, health and safety; and social studies.
Standard 3a: Understanding the goals, benefits, and uses of Cycle 1 =7 (58%) Cycle 1 =5 (42%)
9 assessment — including its use in development of appropriate goals, Cycle 2 =11 (73%) Cycle 2 =4 (27%)

curriculum, and teaching strategies for young children

Cycle 3 = 20 (87%)

Cycle 3 = 3 (13%)






Standard 3a: Understanding the goals, benefits, and uses of

Cycle 1 =7 (58%)

Cycle 1 =5 (42%)

10 assessment — including its use in development of appropriate goals, Cycle 2 = 8 (53%) Cycle 2 =7 (47%)
curriculum, and teaching strategies for young children Cycle 3 =11 (48%) Cycle 3 =12 (52%)
Standard 2b: Supporting and engaging families and communities Cycle 1 =12 (100%) Cycle1=0

12 through respectful, reciprocal relationships Cycle 2 =15 (100%) Cycle2=0

Cycle 3 =18 (78%) Cycle 3 =5 (22%)

13 Standard 3d: Knowing about assessment partnerships with families Cycle 1 = 12 (100%) Cyclel1=0
and with professionals, colleagues to build effective learning Cycle 2 =15 (100%) Cycle2=0
environments. Cycle 3 =22 (96%) Cycle 3 =1 (4%)
Standard 1b: Knowing and understanding multiple influences on Cycle 1 =12 (100%) Cycle1=0

14 development and learning Cycle 2 = 15 (100%) Cycle2=0

Cycle 3 =23 (100%) Cycle3=0
Standard 3d: Knowing about assessment partnerships with families Cycle 1 =5 (42%) Cycle 1 =7 (58%)

15 and with professionals, colleagues to build effective learning Cycle 2 =11 (73%) Cycle 2 = 4 (27%)
environments Cycle 3 =21 (91%) Cycle 3 = 2 (9%)
Standard 2b: Supporting and engaging families and communities Cycle 1 =12 (100%) Cycle1=0

16 through respectful, reciprocal relationships Cycle 2 = 15 (100%) Cycle2=0

Cycle 3 =23 (100%) Cycle3=0
Standard 6e: Engaging in informed advocacy for young children and Cycle 1 =12 (100%) Cycle1=0
17 the early childhood profession Cycle 2 =11 (73%) Cycle 2 = 4 (27%)
Cycle 3 =22 (96%) Cycle 3 =1 (4%)
Standard 6e: Engaging in informed advocacy for young children and Cycle 1 =12 (100%) Cyclel1=0
19 the early childhood profession Cycle 2 = 14 (93%) Cycle 2 = 1 (7%)
Cycle 3 =23 (100%) Cycle3=0
Standard 5b: Knowing and using the central concepts, inquiry tools, Cycle 1 =5 (42%) Cycle 1 =7 (58%)
20 and structures of content areas or academic disciplines Cycle 2 =7 (47%) Cycle 2 = 8 (53%)

Cycle 3 = 15 (65%)

Cycle 3 = 8 (35%)






Standard 5a: Understanding content knowledge and resources in Cycle 1 =12 (100%) Cycle1=0
21 academic disciplines: language and literacy; the arts — music, creative | Cycle 2 = 15 (100%) Cycle2=0
movement, dance, drama, visual arts; mathematics; science, physical | Cycle 3 =22 (96%) Cycle 3 =1 (4%)
activity, physical education, health and safety; and social studies.
Standard 5a: Understanding content knowledge and resources in Cycle 1 = 12 (100%) Cyclel1=0
22 academic disciplines: language and literacy; the arts — music, creative | Cycle 2 = 15 (100%) Cycle2=0
movement, dance, drama, visual arts; mathematics; science, physical | Cycle 3 =20 (87%) Cycle 3 =3 (13%)
activity, physical education, health and safety; and social studies.
Standard 5b: Knowing and using the central concepts, inquiry tools, Cycle 1 =8 (67%) Cycle 1 =4 (33%)
23 and structures of content areas or academic disciplines Cycle 2 = 13 (87%) Cycle 2 =2 (13%)
Cycle 3 =21 (91%) Cycle 3 = 2 (9%)
Standard 5a: Understanding content knowledge and resources in Cycle 1 =4 (33%) Cycle 1 = 8 (67%)
academic disciplines: language and literacy; the arts — music, creative | Cycle 2 = 12 (80%) Cycle 2 = 3 (20%)
24 movement, dance, drama, visual arts; mathematics; science, physical | Cycle 3 =20 (87%) Cycle 3 =3 (13%)
activity, physical education, health and safety; and social studies.
Standard 5b: Knowing and using the central concepts, inquiry tools, Cycle 1 =9 (75%) Cycle 1 = 3 (25%)
25 and structures of content areas or academic disciplines Cycle 2 = 12 (80%) Cycle 2 = 3 (20%)
Cycle 3 =21 (91%) Cycle 3 =2 (9%)
Standard 5b: Knowing and using the central concepts, inquiry tools, Cycle 1 = 6 (50%) Cycle 1 = 6 (50%)
26 and structures of content areas or academic disciplines Cycle 2 = 12 (80%) Cycle 2 = 3 (20%)
Cycle 3 =17 (74%) Cycle 3 = 6 (26%)
Standard 5b: Knowing and using the central concepts, inquiry tools, Cycle 1 =11 (92%) Cycle 1 =1 (8%)
27 and structures of content areas or academic disciplines Cycle 2 =11 (73%) Cycle 2 = 4 (27%)
Cycle 3 =22 (96%) Cycle 3 =1 (4%)
Standard 5b: Knowing and using the central concepts, inquiry tools, Cycle 1 = 3 (25%) Cycle 1 =9 (75%)
28 and structures of content areas or academic disciplines Cycle 2 =5 (33%) Cycle 2 = 10 (67%)
Cycle 3 =9 (39%) Cycle 3 =14 (61%)
Standard 5b: Knowing and using the central concepts, inquiry tools, Cycle 1 =10 (83%) Cycle 1 =2 (17%)
29 and structures of content areas or academic disciplines Cycle 2 = 13 (87%) Cycle 2 =2 (13%)

Cycle 3 = 16 (70%)

Cycle 3 =7 (30%)






Standard 5b: Knowing and using the central concepts, inquiry tools,

Cycle 1 =10 (83%)

Cycle 1 =2 (17%)

30 and structures of content areas or academic disciplines Cycle 2 =14 (93%) Cycle 2 =1 (7%)
Cycle 3 =19 (83%) Cycle 3 =4 (17%)
Standard 5b: Knowing and using the central concepts, inquiry tools, Cycle 1 =11 (92%) Cycle 1 =1 (8%)
31 and structures of content areas or academic disciplines Cycle 2 = 14 (93%) Cycle 2 = 1(7%)
Cycle 3 =17 (74%) Cycle 3 =6 (26%)
Standard 5b: Knowing and using the central concepts, inquiry tools, Cycle 1 =9 (75%) Cycle 1 = 3 (25%)
32 and structures of content areas or academic disciplines Cycle 2 = 14 (93%) Cycle 2 =1 (7%)
Cycle 3 =18 (78%) Cycle 3 =5 (22%)
Standard 5b: Knowing and using the central concepts, inquiry tools, Cycle 1 =9 (75%) Cycle 1 =3 (25%)
33 and structures of content areas or academic disciplines Cycle 2 =13 (87%) Cycle 2 =2 (13%)
Cycle 3 =19 (83%) Cycle 3 =4 (17%)
Standard 5b: Knowing and using the central concepts, inquiry tools, Cycle 1 =10 (83%) Cycle 1 =2 (17%)
34 and structures of content areas or Cycle 2 =13 (87%) Cycle 2 =2 (13%)
academic disciplines Cycle 3 =19 (83%) Cycle 3 =14 (17%)
Standard 5a: Understanding content knowledge and resources in Cycle 1 = 8 (67%) Cycle 1 =4 (33%)
academic disciplines: language and literacy; the arts — music, creative | Cycle 2 =7 (47%) Cycle 2 = 8 (53%)
35 movement, dance, drama, visual arts; mathematics; science, physical | Cycle 3 = 16 (70%) Cycle 3 =7 (30%)
activity, physical education, health and safety; and social studies.
Standard 5a: Understanding content knowledge and resources in Cycle 1 = 11 (92%) Cycle 1 =1 (8%)
36 academic disciplines: language and literacy; the arts — music, creative | Cycle 2 = 14 (93%) Cycle 2 =1 (7%)
movement, dance, drama, visual arts; mathematics; science, physical | Cycle 3 =23 (100%) Cycle3=0
activity, physical education, health and safety; and social studies.
Standard 5b: Knowing and using the central concepts, inquiry tools, Cycle 1 =4 (33%) Cycle 1 =8 (67%)
37 and structures of content areas or academic disciplines Cycle 2 = 8 (53%) Cycle 2 =7 (47%)
Cycle 3 =11 (48%) Cycle 3 =12 (52%)
Standard 5b: Knowing and using the central concepts, inquiry tools, Cycle 1 = 6 (50%) Cycle 1 = 6 (50%)
38 and structures of content areas or academic disciplines Cycle 2 = 9 (60%) Cycle 2 = 3 (40%)

Cycle 3 = 16 (70%)

Cycle 3 =7 (30%)






39

Standard 5b: Knowing and using the central concepts, inquiry tools,
and structures of content areas or academic disciplines

Cycle 1 =9 (75%)
Cycle 2 =10 (67%)
Cycle 3 =13 (57%)

Cycle 1 = 3 (25%)
Cycle 2 =5 (33%)
Cycle 3 =10 (43%)

40

Standard 5b: Knowing and using the central concepts, inquiry tools,
and structures of content areas or academic disciplines

Cycle 1 =8 (67%)
Cycle 2 =10 (67%)
Cycle 3 =16 (70%)

Cycle 1 =4 (33%)
Cycle 2 =5 (33%)
Cycle 3 =7 (30%)






ECH Required Assessment 2


10.

11.

12.

13.

14.

15.

16.

(1) e.g. Birth to Grade 3, P-3
Program Type
@' First Teaching License

Degree or award level

©  Baccalaureate

O post Baccalaureate

O Master's

Is this program offered at more than one site?
O Yes

“ No

If your answer is "'yes'" to above question, list the sites at which the program is offered

Title of the state license for which candidates are prepared
]Pennsylvania Early Childhood Teacher Certification
Program report status:

© Initial Review

U Response to One of the Following Decisions: Further Development Required
or Recognition with Probation

O Response to National Recognition With Conditions
Is your Educator Preparation Provider (EPP) seeking

U CAEP accreditation for the first time (initial accreditation)

~ Continuing CAEP accreditation

State Licensure data requirement on program completers disaggregated by specialty area with sub-area
scores:

CAEP requires programs to provide completer performance data on state licensure examinations for
completers who take the examination for the content field, if the state has a licensure testing
requirement. Test information and data must be reported in Section IV. Does your state require such a
test?

2 vYes

2 No




SECTION I - CONTEXT

1.

Description of any state or institutional policies that may influence the application of NAEYC standards.
(Response limited to 4,000 characters)

The Pennsylvania Department of Education [PDE] revised the Framework for
Grades PreK-4 Program Guidelines in December of 2016, which slightly
modified the PDE competencies for prek-4 teachers. The PDE guidelines and
competencies for the early childhood teacher certification programs align very
well with and support the NAEYC standards. The PDE competencies for early
childhood teachers include:

Competency 1: Child Development Cognition and Learning

Competency 2: Subject Matter Pedagogy Content

Competency 3: Assessment

Competency 4: Family and Community Collaboration Partnerships
Competency 5: Professionalism

Ensuring that the teacher candidates meet the competencies in these areas
strengthens the program’'s emphasis of the NAEYC standards.

In 2014, the Pennsylvania Office of Child Development and Learning revised
Pennsylvania's Core Knowledge Competencies for Early Childhood and School
Age Professionals. These Core Knowledge Competencies are a set of core
competencies linked to the learning standards that must be mastered by
everyone working with children to facilitate child learning and development and
to work effectively with families. The knowledge areas include:

Knowledge Area 1: Child Growth and Development

Knowledge Area 2: Curriculum and Learning Experiences

Knowledge Area 3: Families, Schools and Community Collaboration
Partnerships

Knowledge Area 4: Assessment

Knowledge Area 5: Communication

Knowledge Area 6: Professionalism and Leadership

Knowledge Area 7: Health, Safety and Nutrition

Knowledge Area 8: Program Organization and Administration

The knowledge areas of the Core Knowledge Competencies reflect and support
the NAEYC standards. In 2015, Early Childhood faculty applied for and received
grant funding to align early childhood courses with the Core Knowledge
Competencies, strengthening the teacher preparation program at Clarion
University and its emphasis of the NAEYC standards.

In addition to other state requirements, PreK-4 teacher candidates must pass
the Pearson PreK-4 PECT teacher certification test. The test is comprised of
three modules, which complement the NAEYC standards.

Module 1: Child Development, Learning and Assessment; Collaboration and
Professionalism

Module 2: Language and Literacy Development; Social Studies, Arts and
Humanities




Module 3: Mathematics, Science and Health

Pennsylvania's policies and guidelines positively influence Clarion University's
application of the NAEYC standards. The guidelines reinforce the standards;
therefore, the early childhood teacher preparation program at Clarion
University embraces the NAEYC standards, along with the PDE competencies
and the Core Body of Knowledge.

Description of the field and clinical experiences required for the program, including the number of hours
for early field experiences and the number of hours/weeks for student teaching or internships. NOTE:
Description of the field and clinical experiences required for the program should explain how the
program ensures high quality field experiences. Quality field experiences support candidates to
understand and apply the competencies reflected in the NAEYC standards as they observe, implement
and receive constructive feedback in real world early learning settings. Programs are encouraged to
consider the “indicators of strength” listed in the Supporting Explanation of Standard 7 when writing
this narrative.

(Response limited to 8,000 characters)

The early childhood courses and field experience assignments are designed as
an integrated instructional experience. The NAEYC standards are addressed at
three different levels: introductory, application and mastery. In the early
course work, teacher candidates are introduced to the standards. They then
have opportunities to apply the standards. The level and frequency of
application increases as they progress through the program. Field experiences
are guided by class instruction, assignments and follow-up reflective exercises.
The third and final level of candidates' learning requires demonstration of
standards mastery. Teacher candidates are expected to function in the field
with limited direct supervision in ways that support children’'s learning. The
mastery level accomplishment is viewed as the initial step in life-long learning
for these professionals. This early childhood teacher preparation program
strives to facilitate candidate mastery of the standards and encourage
continued formal learning.

At the introductory level, early childhood courses introduce teacher candidates
to the standards. These courses focus on developmental theory and orient
candidates to the field of early childhood education. Candidates observe
children of different ages (infant, toddler, preschool, primary, and child with
special needs), in the following settings (childcare, preschool, primary school,
home visit with early childhood professional, and NAEYC accredited/STAR 4
center) and relate those observations to theory. The instructional goals are for
candidates to build a theoretical base, understand the complexity of the field of
early childhood education and appreciate family influence through readings,
class discussions and field experience. Candidates obtain approximately 42
hours of field experience in these courses.

At the application level, students applying the standards. Instructional design
emphasizes the integration of creative arts into learning objectives. In these
classes, candidates do more than observe children and environments; they
begin applying the standards by interacting with children and assessing their
development. They use the assessment information to establish developmental
learning goals. They also participate in supervised meetings with the families




to discuss evaluation outcomes, assessment and plan learning goals and
objectives for children. Candidates discover the importance of the environment
in facilitating children's growth and learning and observe early learning
environments. Information learned from these observations and the PA Child
Care Regulations are the basis for candidates' design of an early learning
center. While not all field assignments are completed in an early childhood
program for these courses (some can be completed at another location that is
convenient for the family), those that are completed in classrooms are required
to be done in quality programs as recognized by the PA Early Learning Keys to
Quality. Candidates obtain approximately 30 hours of field experience in these
200 level courses.

Teacher candidates achieving the 300 level courses are expected to have:

A strong knowledge of child development and learning,

Achieved competency in observation and other assessment skills,
Accomplished both theoretical knowledge and application skills to identify
developmentally appropriate practice,

An appreciation for developing partnerships with families and the community,
and

Demonstrated professionalism in their attitude, interactions and appearance.

Block courses provide additional application of standards. The prek-k block
courses focus on curriculum, child guidance, advocacy and methods for
integrating content areas, teaching reading and engaging families and
community. Field experiences are completed in quality early childhood
programs (rating of at least STAR 3 -out of 4- by the PA Keys Early Keys to
Quality), Head Start classrooms, or kindergarten classrooms. Candidates spend
three to four weeks (about 75 hours) in the classroom, implementing the
Project Approach with the children. Assignments require teacher candidates to
plan integrated learning experiences for children, implement those
experiences, reflect upon their teaching outcomes, guide children's behaviors
and engage families and community. Cooperating teachers reflect daily with
the candidates; university supervisors visit at least twice each week to observe
and reflect with candidates.

The 1st through 4th grade block courses focus on curriculum, methods and
content for first through fourth grade. Field experiences are completed in
elementary schools, where candidates spend three to four weeks in the
classroom (about 120 hours), applying the standards. Assignments require
teacher candidates to plan learning experiences for children, implement those
experience and reflect upon their teaching outcomes. Cooperating teachers
reflect daily with the candidates; university supervisors visit periodically to
observe and reflect.

Student teaching courses provide candidates with 16 weeks of student teaching
experience in a high quality (4 Star) early care and learning center, preschool
classroom and/or public school. This experience provides candidates with an



opportunity to master the standards so that they are prepared to enter the
early childhood workforce as qualified professionals who will have a positive
impact on the early childhood profession, young children, families and
communities. University supervisors observe at least four times throughout the
semester to observe and reflect with candidates.

Local field experiences provide candidates with ability, socio-economic and
family-structure diversity. Clarion is a small rural county with limited racial
diversity; 97% of Clarion County residents are Caucasian. Candidates often
experience more racial diversity when student teaching out of the county.

The Pennsylvania Department of Education requires field experience in four
stages:

Stage 1-Observation

Stage 2-Exploration

Stage 3-Pre-Student Teaching

Stage 3-Student Teaching

Field experience is a component of the following courses and primarily
addresses the four stages of field experience as required by the Pennsylvania
Department of Education:

Stage 1-Observation

ECH 141 Child Development & Learning

ECH 231 Creativity in the Early Childhood Curriculum

ECH 235 Observation: Constructing an Early Childhood Knowledge Base

Stage 2-Exploration

ECH 236 Assessment & Planning: Using an Early Childhood Knowledge Base
ECH 245 Language & Literacy in Early Childhood Education

ECH 260 Early Childhood Environments

Stage 3-Pre-Student Teaching

These courses are grouped into two blocks: a Pre K through kindergarten and
1st through 4th grade. Candidates take the block courses together, and the
field experience for each of the blocks consists of at least 75 hours for each
block. Candidates work with children birth through kindergarten Star 3 or 4
center, Head Start, or Kindergarten classroom for the Pre K -K Block and with
children in a first, second, third or fourth grade classroom for the 1 through 4
Block. In ECH 413, candidates plan for and complete a Stand for Children
Advocacy Project in collaboration with a community agency.

Pre K-K Block

ECH 301 Child Development & Guidance

ECH 310 Family-Community Collaboration

ECH 322 Curriculum Basis for Learning & Teaching
ECH 323 Language, Literacy & the Young Child



ECH 325 Young Children as Theory Builders
ECH 410 Motor Learning & Development

1-4 Grade Block

ECH 414 Learning & Teaching Language & Literacy Grades 1-4
ECH 415 Learning & Teaching Mathematics Grades 1-4

ECH 416 Learning & Teaching Social Studies Grades 1-4

ECH 417 Instructional Technology for Early Childhood Teachers
ECH 414 Learning & Teaching Science Grades 1-4

ECH 413 Leadership in Early Childhood Settings

Stage 4-Student Teaching
ECH 424/425 Early Childhood Student Teaching

Please attach files to describe a program of study that outlines the courses and experiences required for
candidates to complete the program. The program of study must include course titles. (This information
may be provided as an attachment from the college catalog or as a student advisement sheet.)

ECH Program of Study

See Attachment panel below.

This system will not permit you to include tables or graphics in text fields. Therefore any tables or
charts must be attached as files here. The title of the file should clearly indicate the content of the file.
Word documents, pdf files, and other commonly used file formats are acceptable.

Candidate Information

Directions: Provide three years of data on candidates enrolled in the program and completing the
program, beginning with the most recent academic year for which numbers have been tabulated. Report
the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes,
master's, doctorate) being addressed in this report. Data must also be reported separately for programs
offered at multiple sites. Update academic years (column 1) as appropriate for your data span. Create
additional tables as necessary.

Program:
BSED ECH
_ # of Cand_idates # of Program
Academic Year Enrolled in the | 1)
Program Completers
2013-2014 116 26
2014-2015 95 21
2015-2016 82 7

(2) CAEP uses the Title 11 definition for program completers. Program completers are persons who have met
all the requirements of a state-approved teacher preparation program. Program completers include all those who are
documented as having met such requirements. Documentation may take the form of a degree, institutional certificate,
program credential, transcript, or other written proof of having met the program's requirements.

Faculty Information
Directions: Complete the following information for each faculty member responsible for professional
coursework, clinical supervision, or administration in this program.

Faculty Member Name Amy Shannonhouse
Highest Degree, Field, & M.S. Health & Physical Ed Frostburg State University Doctoral Candidate
University(®) University of Pittsburgh

Assignment: Indicate the

role of the faculty member |Teaching Faculty, Student Teacher Supervision
(©)

Associate Professor




Faculty Rank(®)

Tenure Track

b YES

Scholarship(®, Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(g)

PDK Faculty Advisor Chair; Education Department Promotion Committee
Chair- School of Education Director Search Committee

Teaching or other
professional experience in

P-12 schools(®

Health & physical ed. teacher Kinderkinetics Instructor Red Cross Instructor
Basketball Coach

Faculty Member Name

Bruce Smith

Highest Degree, Field, &
University(3)

PhD, Curriculum and Instruction, Pennsylvania State University

Assignment: Indicate the
role of the faculty member
(O]

Teaching faculty, Student teacher supervision; Interim Dean College of Arts,
Education and Science

Faculty Rank(®)

Full Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(s)

1. Director of Northwestern PA Science Olympiad 2006-present 2.
Chairperson of Research Committee PA Center for Environmental Education
3. Presenter at National Science teachers Association Annual Convention

Teaching or other
professional experience in

P-12 schools(®

1. Director of Science in Motion at Clarino University providing inservice
education 2. Clssroom presentations to sectondary seicne teachers in 17
area school districts 2001-present Certifications - Secondary Biology, General
Science

Faculty Member Name

Jacqueline Manno

Highest Degree, Field, &
University(3)

Ph.D. Curriculum & Instruction: Emphasis Area Science Education - Penn
State University

Assignment: Indicate the
role of the faculty member
(©))

Teaching Faculty

Faculty Rank(®)

Instructor

Tenure Track

e YES

Scholarship(®, Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(s)

Member Professional Development School committee Presenter at local early
childhood conferences Coordinator overnight field experience at McKeever
Environmental Learning Center for 1-4 block students

Teaching or other
professional experience in

P-12 schools(®

Elementary Science Teacher B.S. EKED - Elementary and Kindergarten
Education - Penn State University M.S. Ed. in Science Education - Clarion
University of PA

Faculty Member Name

Jesse Haight




Highest Degree, Field, &
University(3)

D.Ed. Curriculum and Instruction, Indiana University of PA

Assignment: Indicate the
role of the faculty member
(O]

Teaching faculty, Assessment Coordinator

Faculty Rank(®)

Assistant Professor

Tenure Track

b YES

Scholarship(G), Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(g)

Haight, J.A. (2015, November). Above and Beyond: Increasing Social Studies
Relevance through Field Experience. Session Presentation at the National
Council for the Social Studies National Conference, New Orleans, LA. Haight,
J. A. & Houston, A. G. (2015, November). Starting Essential Social Studies
Concepts Young: Creating Unique Curriculum Maps. Poster Presentation at
the National Council for the Social Studies National Conference, New
Orleans, LA. Haight, J. A. (2015, April). Above and Beyond: Creating Unique
Field Experiences for Teacher Candidates. Session Presentation at the
National Student Teaching and Supervision Conference, West Chester, PA.

Teaching or other
professional experience in

P-12 schools(®

Certification: Social Studies 7-12 (PA)

Faculty Member Name

Jocelyn L. Smrekar

Highest Degree, Field, &
University(s)

PhD, Curriculum and Instruction, Pennsylvania State University

Assignment: Indicate the
role of the faculty member
“

Teaching faculty, supervisor

Faculty Rank(®)

Associate Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(g)

1. Penn AEYC board member 2. Facilitator/Participant in Governor's Institute
3. Smrekar, J.L. (2012). MyEducationLab Study Plan for Nutrition, health,
and safety for young children: Promoting wellness, 2nd edition, by J. Sorte,
I. Daeschel, and C. Amador, Pearson/Merrill Publishing.

Teaching or other
professional experience in

P-12 schools(®

Preschool Teacher Executive Director Early Care & Education Center
Coordinator Early Care & Education Center Supervise student teachers
Certified Early Childhood Education and Spanish

Faculty Member Name

John McCullough

Highest Degree, Field, &
University(s)

EdD, Indiana University of Pennsylvania, Education Department Chair

Assignment: Indicate the
role of the faculty member
(©))

Teaching faculty, student supervision

Faculty Rank(®)

Full Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations,

1. Webmaster for the Clarion University of Pennsylvania College of Education
and Human Services NCATE Electronic Evidence Room 2. Coordinator of

Clarion University of Pennsylvania's Instructional Technology Specialist




and Service("):List up to 3
major contributions in the

past 3 years(S)

Certificate Program 3. Coordinaotr of Clarion University of Pennsylvania's
College of Education and Human Services Technology in Education Computer
Lab

Teaching or other
professional experience in

P-12 schools(®

Student teacher supervision Certifications - Secondary Education
Mathematics

Faculty Member Name

Karl Sprenger

Highest Degree, Field, &
University(s)

PhD. Instructional Systems, Penn State University.

Assignment: Indicate the
role of the faculty member
“

Teaching Faculty; Student Teacher Supervision

Faculty Rank(®)

Assistant Professor

Tenure Track

b YES

Scholarship(®, Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(S)

1. Peck, K.L. Sprenger, K.R. (2008). One-to-One Educational Computing:
Ten Lessons for Successful IMplementation. In Voogt, J. & Knezek, G.,
International Handbook of Information Technology in Primary and Secondary
Education (pp. 935-941). New York: Springer. 2. Peck & Sprenger (2007)
Not Seeing is Disbelieving: Why We are Doubting the Power of One-to-One
Learning Environments. Academic Intersections. Cupertino, CA: Apple
Computer. Available at http://edcommunity.apple.com/ali/story.php?
itemID=11368 Retrieved August 5, 2007. 3. Sprenger, K.R. (2007). Line
Rider and Physics. Pennsylvania Science Teacher Exchange, 30(2), 6.

Teaching or other
professional experience in

P-12 schools(®

High school science/technology teacher

Faculty Member Name

Kathleen R. Murphy

Highest Degree, Field, &
University(3)

EdD, Elementary Education: Reading and Language Arts, Indiana University
of Pennsylvania

Assignment: Indicate the
role of the faculty member
(O]

Teaching faculty

Faculty Rank(®)

Full Professor

Tenure Track

b YES

Scholarship(®, Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(s)

1. Seneca Reading Council 2. Member of Keystone State Reading Association
3. Progream reviewer for Intenational Reading Association

Teaching or other
professional experience in

P-12 schools(®

Consultant and workshop presenter on reading at local area school districts
Pre-student teaching supervision Certifications - Communication 7-12,
Reading Specialist K-12

Faculty Member Name

Lou Ann Bonnett

Highest Degree, Field, &
University(3)

PhD, Educational Psychology/Child and Family Studies concentration,
University of Denver




Assignment: Indicate the
role of the faculty member
(©))

Teaching faculty, Student Supervision

Faculty Rank(®)

Associate Professor

Tenure Track

b YES

Scholarship(®, Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(g)

1. Board of Directors Jefferson/Clarion Head Start 2. Participant Governor's
Institute 3. Member of PA Office of Child Development and Learning
Committee to develop Infant/Toddler Credential

Teaching or other
professional experience in

P-12 schools(®

Coordinator- birth to 3 early intervention program Director/Developmental
Specialist Infant Stimulation Program Preschool Teacher Head Start Special
Needs Coordinator Supervise field experience and student teachers Certified:
Early Childhood Education, Special Education and Elementary Education

Faculty Member Name

Marcella McConnell

Highest Degree, Field, &
University(s)

PhD. Curriculum & Instruction, Kent State University

Assignment: Indicate the
role of the faculty member
“

Teaching Faculty; Student Teacher Supervision

Faculty Rank(®)

Instructor

Tenure Track

e YES

Scholarship(®, Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(g)

1. McConnell, M., & Caniglia, J. (2015). Math Rocks. Accepted for
Publication: Mathematics Teaching in the Middle School 2. McConnell, M. (in
progress from dissertation work) Knowing Low-achieving Students When
Teaching Mathematics. Submitting to Journal for Research in Mathematics
Education 3. McConnell, M. (in progress from dissertation work) Dynamic
Facets of Effective Teaching. Submitting to Review of Educational Research

Teaching or other
professional experience in

P-12 schools(®

Mathematics Teacher

Faculty Member Name

Peggy Apple

Highest Degree, Field, &
University(3)

Ph.D., Curriculum & Instruction with Early Childhood Concentration and a
Minor in Education Policy Studies, Indiana University, Bloomington, IN

Assignment: Indicate the
role of the faculty member
(O]

Teaching Faculty; Student Teacher Supervision

Faculty Rank(®)

Associate Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(s)

Member Professional Development School Committee to partner with local
school district in creating Professional Development School Member
MidStates Accreditation Committee Presenter at local, state and national
early childhood conferences

Service Learning supervision in K-12 Indianapolis Public Schools and
surrounding districts in Central Indiana from 2007-2010. Discipline and




Teaching or other
professional experience in

P-12 schools(®

grade level varied based on student interest. Practicum supervision in
elementary. Early Childhood practicum supervision (Spring, 2011).
Committee member at various schools/institutions (Carmel High School,
Walker Career Center, Ralph Waldo Emerson Elementary School)
Certifications: Texas: Self-Contained (1-8), Kindergarten (PK-K)

Faculty Member Name

Vanessa Boryenace

Highest Degree, Field, &
University(3)

M.Ed. C&l, Reading Specialist Concentration Clarion University of PA

Assignment: Indicate the
role of the faculty member
(O]

Teaching Faculty

Faculty Rank(®)

Instructor

Tenure Track

e YES

Scholarship(e), Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(s)

Tutor candidates on required certification tests Manage Scholastic book club
orders

Teaching or other
professional experience in

P-12 schools(®

Special Education Itinerant Emotional and Learning Support, k-8 Philipsburg-
Osceola Area School District Special Education Learning Support, 7-8,
Philipsburg-Osceola Area School District Reading Camp, Kindergarten
Readiness Classroom, Philipsburg-Osceola Area School District Preschool,
Continuing Education Venango College Science Camp, Continuing Education
Venango College Mentally and Physically Handi. Special Ed, k-12 Reading, k-
12 General Science, 7-12 English, 7-9 Math, 7-9

(3) e.g., PhD in Curriculum & Instruction, University of Nebraska.
(4) e.qg., faculty, clinical supervisor, department chair, administrator
(5) e.qg., professor, associate professor, assistant professor, adjunct professor, instructor
(6) Scholarship is defined by CAEP as systematic inquiry into the areas related to teaching, learning, and the education
of teachers and other school personnel.
Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and
the application of current research findings in new settings. Scholarship further presupposes submission of one's work for

professional review and evaluation.

(7) Service includes faculty contributions to college or university activities, schools, communities, and professional
associations in ways that are consistent with the institution and unit's mission.
(8) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local

school program.

(9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching
in a PDS) indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held,

if any.




SECTION Il - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the
NAEYC standards. All programs must provide a minimum of six assessments. If your state does not
require a state licensure test in the content area, you must substitute an assessment that documents
candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or
form of the assessment and when it is administered in the program.

1. Please provide following assessment information (Response limited to 250 characters each field)

Type and Number of Name of Assessment Type or Form of When the Assessment Is

Assessment

(10)

Assessment (1)

Administered (12)

Assessment #1:
Licensure
assessment, or

Pearson PreK-4

State Licensure

Prior to or during

other content- PECT Assessment Student Teaching
based assessment
(required)
Assessment #2: Senior Year- upon
Content knowledge Comprehensive Comprehensive completion of 1-4
in early childhood b P Block in ECH 417,
. Exam Exam .
education prior to student
(required) teaching
Assessment #3:
Candidate ability to
glanrcl)mr;i)zl;::‘(?ent Junior Year —
t(fapchiz and Curriculum Project Project during Pre K —K
'ng Block in ECH 322
learning
experiences
(required)
Assessment #4: Senior Year -
Student teaching or Student Teaching Student Teaching )
i . ; ; During student
internship Performance Profile Performance Profile X
. teaching
(required)
Assessment #5: Senior Year -
Candidate effect on Impact on Child . .
. . Project During student
student leaning Learning X
. teaching
(required)
Assessment #6:
Additional . .
assessment that Family-Communit Junior Year-during
Y y Project Pre K-K Block ECH
addresses NAEYC Engagement
310
standards
(required)
Assessment #7:
Additional
assessment that . . Sophomore Year —
addresses NAEYC Child Study Child Study ECH 236
standards
(optional)

Legislative Letter

Letter to Elected
Official

Junior Year-during
Pre K-K Block ECH
310




Assessment #8:
Additional
assessment that
addresses NAEYC
standards
(optional)

(10) Identify assessment by title used in the program; refer to Section IV for further information on
appropriate assessment to include.
(11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure
test, portfolio).
(12) Indicate the point in the program when the assessment is administered (e.g., admission to the program,
admission to student teaching/internship, required courses [specify course title and numbers], or completion of the
program).



SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

For each NAEYC standard on the chart below, identify the assessment(s) in Section Il that address
the standard. One assessment may apply to multiple NAEYC standards.

1. Standard 1: Candidates prepared in early childhood degree programs are grounded in a child development
knowledge base. They use their understanding of young children's characteristics and needs, and of multiple
interacting influences on children's development and learning, to create environments that are healthy, respectful,
supportive, and challenging for each child.

H1 H2 H#3 HA H#5 H6 #7 #8

2. Standard 2: Candidates prepared in early childhood degree programs understand that successful early childhood
education depends upon partnerships with children’s families and communities. They know about, understand, and
value the importance and complex characteristics of children’s families and communities. They use this
understanding to create respectful, reciprocal relationships that support and empower families, and to involve all
families in their children’s development and learning.

H1 #2 #3 HA H5 H#H6 #7 #8

3. Standard 3: Candidates prepared in early childhood degree programs understand that child observation,
documentation, and other forms of assessment are central to the practice of all early childhood professionals. They
know about and understand the goals, benefits, and uses of assessment. They know about and use systematic
observations, documentation, and other effective assessment strategies in a responsible way, in partnership with
families and other professionals, to positively influence the development of every child.

H1 H2 #3 HA H#5 H6 H#7 H#8




Standard 4: Candidates prepared in early childhood degree programs understand that teaching and learning with
young children is a complex enterprise, and its details vary depending on children’s ages, characteristics, and the
settings within which teaching and learning occur. They understand and use positive relationships and supportive
interactions as the foundation for their work with young children and families. Candidates know, understand, and
use a wide array of developmentally appropriate approaches, instructional strategies, and tools to connect with
children and families and positively influence each child’s development and learning.

H1 H2 #3 HA H#5 H6 H#7 H#8

Standard 5: Candidates prepared in early childhood degree programs use their knowledge of academic disciplines
to design, implement, and evaluate experiences that promote positive development and learning for each and every
young child. Candidates understand the importance of developmental domains and academic (or content) disciplines
in early childhood curriculum. They know the essential concepts, inquiry tools, and structure of content areas,
including academic subjects, and can identify resources to deepen their understanding. Candidates use their own
knowledge and other resources to design, implement, and evaluate meaningful, challenging curriculum that
promotes comprehensive developmental and learning outcomes for every young child.

H1 H2 #3 HA H#5 H6 H#7 #8

Standard 6: Candidates prepared in early childhood degree programs identify and conduct themselves as members
of the early childhood profession. They know and use ethical guidelines and other professional standards related to
early childhood practice. They are continuous, collaborative learners who demonstrate knowledgeable, reflective and
critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources.
They are informed advocates for sound educational practices and policies.

H1 #2 #3 HA H5 H#H6 #7 #8




Standard 7: FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD

Field experiences and clinical practice are planned and sequenced so that candidates develop the knowledge, skills
and professional dispositions necessary to promote the development and learning of young children across the entire
developmental period of early childhood — in at least two of the three early childhood age groups (birth —age 3, 3
through 5, 5 through 8 years) and in the variety of settings that offer early education (early school grades, child
care centers and homes, Head Start programs).

7a. Opportunities to observe and practice in at least two of the three early childhood age groups (birth — age 3, 3-5,
5-8)

7b. Opportunities to observe and practice in at least two of the three main types of early education settings (early
school grades, child care centers and homes, Head Start programs)

Information should be provided in Section | (Context), question 2, to address this standard.



SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and
discussed in Section V. Taken as a whole, the assessments must demonstrate candidate mastery
of the SPA standards. The key assessments should be required of all candidates. Assessments,
scoring guides/rubrics and data charts should be aligned with the SPA standards. This means
that the concepts in the SPA standards should be apparent in the assessments and in the scoring
guides/rubrics to the same depth, breadth, and specificity as in the SPA standards. Data tables
should also be aligned with the SPA standards. The data should be presented, in general, at the
same level it is collected. For example, if a rubric collects data on 10 elements [each relating to
specific SPA standard(s)], then the data chart should report the data on each of the elements
rather that reporting a cumulative score..

In the description of each assessment below, the SPA has identified potential assessments that
would be appropriate. Assessments have been organized into the following three areas to be
aligned with the elements in CAEP Standard 1:

» Content knowledge (Assessments 1 and 2)

 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

* Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from
professional knowledge. If this is the case, assessments that combine content and professional
knowledge may be considered ""content knowledge'* assessments for the purpose of this report.

For each assessment, the compiler should prepare one document that includes the following
items:

(1) A two-page narrative that includes the following:

a. A brief description of the assessment and its use in the program (one sentence may be
sufficient);

b. A description of how this assessment specifically aligns with the standards it is cited for in
Section I11. Cite SPA standards by number, title, and/or standard wording.

c. A brief analysis of the data findings;

d. An interpretation of how that data provide evidence for meeting standards, indicating the
specific SPA standards by number, title, and/or standard wording;

and

(2) Assessment Documentation

e. The assessment tool itself or a rich description of the assessment (often the directions given to
candidates);

f. The scoring guide/rubric for the assessment; and

g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each ,
however in some cases assessment instruments or scoring guides/rubrics may go beyond five
pages.

Note: As much as possible, combine all of the files for one assessment into a single file. That is,
create one file for Assessment #4 that includes the two-page narrative (items a — d above), the
assessment itself (item e above), the scoring guide (item f above, and the data chart (item g



above). Each attachment should be no larger than 2 mb. Do not include candidate work or
syllabi. There is a limit of 20 attachments for the entire report so it is crucial that you combine
files as much as possible.

State licensure tests or professional examinations of content knowledge. NAEYC standards addressed in
this entry could include Standards 1-6. If your state does not require licensure tests or professional
examinations in the content area, data from another assessment must be presented to document
candidate attainment of content knowledge. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

ECH Required Assessment 1

See Attachment panel below.

Assessment of content knowledge(13) in early childhood education. NAEYC standards addressed in this
entry could include but are not limited to Standards 1, 2, and 5. Examples of assessments include

comprehensive examinations, GPAs or grades(?, and portfolio tasks®). (Answer Required)

Provide assessment information as outlined in the directions for Section IV

ECH Required Assessment 2

See Attachment panel below.

(13) Content knowledge in early childhood professional preparation includes knowledge of child development
and learning (characteristics and influences); family relationships and processes; subject matter knowledge in literacy,
mathematics, science, social studies, the visual and performing arts, and movement/physical education; as well as
knowledge about children's learning and development in these areas.

(14) If grades are used as the assessment or included in the assessment, provide information on the criteria for those
grades and describe how they align with the specialty standards.

(15) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a
portfolio is considered a single assessment and scoring criteria (usually rubrics) have been developed for the contents of
the portfolio as a whole. In this instance, the portfolio would be considered a single assessment. However, in many
programs a portfolio is a collection of candidate work—and the artifacts included
Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and
learning experiences. NAEYC standards that could be addressed in this assessment include but are not
limited to Standard 4. Assessments might emphasize features such as (a) adaptations to individual,
developmental, cultural and linguistic differences; (b) knowledgeable and developmentally appropriate
application of subject matter knowledge; (c) use of effective and appropriate teaching strategies for
young children; and (d) attention to effects on children’s learning. These assessments are often included
in a candidate's portfolios or in student teaching evaluations. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

ECH Required Assessment 3

See Attachment panel below.

Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in
practice. NAEYC standards that could be addressed in this assessment include Standards 1-6. An
assessment instrument used in student teaching or an internship should be submitted. (Answer
Required)

Provide assessment information as outlined in the directions for Section IV

ECH Required Assessment 4




See Attachment panel below.

Assessment that demonstrates candidate effects on student learning. NAEYC standards that could be
addressed in this assessment include but are not limited to Standards 1, 3, and 4. Examples of
assessments include those based on samples of children’s work, portfolio tasks, case studies, follow-up
studies, and employer surveys. They might include follow-up studies of graduates of the ECE program,
as they relate to the NAEYC standards and as they document graduates' effectiveness in professional
positions where they have an impact on young children's development and learning. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

ECH Required Assessment 5

See Attachment panel below.

Additional assessment that addresses NAEYC initial teacher preparation standards. NAEYC standards 1 -
6 could be addressed by this assessment. Examples of assessments include evaluations of field
experiences, case studies, portfolio projects, and follow-up studies. Assessments might be candidate
projects that demonstrate candidate's (a) ability to observe and assess young children through case
studies or similar projects; (b) understanding of the role of families in young children's development
and learning, and how they support this role as teachers of young children; and (c) understanding of the
early childhood profession and candidates’ future role as advocates and reflective, continuous learners.
(Answer Required)

Provide assessment information as outlined in the directions for Section IV

ECH Required Assessment 6

See Attachment panel below.

Additional assessment that addresses NAEYC initial teacher preparation standards. NAEYC standards 1 -
6 could be addressed by this assessment. Examples of assessments include evaluations of field
experiences, case studies, portfolio projects, and follow-up studies. Assessments might be candidate
projects that demonstrate candidate's (a) ability to observe and assess young children through case
studies or similar projects; (b) understanding of the role of families in young children's development
and learning, and how they support this role as teachers of young children; and (c) understanding of the
early childhood profession and candidates’ future role as advocates and reflective, continuous learners.
(Optional)

Provide assessment information as outlined in the directions for Section IV

ECH Optional Assessment 7

See Attachment panel below.

Additional assessment that addresses NAEYC initial teacher preparation standards. NAEYC standards 1 -
6 could be addressed by this assessment. Examples of assessments include evaluations of field
experiences, case studies, portfolio projects, and follow-up studies. Assessments might be candidate
projects that demonstrate candidate's (a) ability to observe and assess young children through case
studies or similar projects; (b) understanding of the role of families in young children’s development
and learning, and how they support this role as teachers of young children; and (c) understanding of the
early childhood profession and candidates' future role as advocates and reflective, continuous learners.
(Optional)

Provide assessment information as outlined in the directions for Section IV

ECH Optional Assessment 8

See Attachment panel below.



SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and have been
or will be used to improve candidate performance and strengthen the program. This description should
not link improvements to individual assessments but, rather, it should summarize principal findings
from the evidence, the faculty's interpretation of those findings, and changes made in (or planned for)
the program as a result. Describe the steps program faculty has taken to use information from
assessments for improvement of both candidate performance and the program. This information should
be organized around (1) content knowledge, (2) professional and pedagogical knowledge, skill, and
dispositions, and (3) student learning.

(Response limited to 12,000 characters)

Content Knowledge

A. Data analysis has revealed that candidates lack thorough understanding of
child development and developmental theory. This was evident in data
presented in Key Assessment # 7: Child Study, which is completed in the
sophomore year and in Key Assessment # 2: Comprehensive Exam, which is
taken in the senior year. While candidates appear to be familiar with
developmental milestones, they lack knowledge of holistic child development
and developmental theory. Comprehensive understanding of child development
and developmental theory provides a strong foundation for appropriately
interacting with children, planning developmentally appropriate learning
experiences and environments for children, and meaningfully assessing
children's development and learning.

Analysis of these data has resulted in a change in program requirements. ED
121: Human Development and Learning was the foundation course that all
early childhood majors took as a prerequisite to all other early childhood
courses. This course is not taught by early childhood faculty and provides a
brief overview of infant, toddler, preschooler and young school age child
development and developmental theory. In this class, candidates focus
observations on one child that ranges in age from birth through 12 years. Early
childhood faculty have concluded that this course does not provide early
childhood teacher candidates with the necessary foundational understanding of
child development and developmental theory.

Beginning with the Fall 2016 semester, the early childhood program no longer
requires that candidates take ED 121: Human Development and Learning.
Candidates are now required to take ECH 141: Child Development and
Learning as their foundation course prior to taking any other early childhood
courses. This course emphasizes child development and developmental theory
from ages birth to eight years, allowing for additional time to focus on the
early ages. Candidates are required to observe and complete a case study for
each of the age groups: infant, toddler, preschool, young primary. Because
this is an early childhood course, early childhood faculty members, who have
extensive background in child development and developmental theory teach
this course.




Early childhood faculty members are hopeful that replacing ED 121: Human
Development and Learning, which is taught by faculty not specialized in early
childhood education with ECH 141: Child Development and Learning, which is
taught by faculty specialized in early childhood education will result in
candidates’' improved understanding of child development and developmental
theory. Since this change was just recently implement, data for those taking
ECH 141: Child Development and Learning have not yet been collected.

B. Another discussion point related to content knowledge that has resulted
from this review related to the required Key Assessment #2: Assessment of
Content Knowledge. Data have revealed that the teacher candidates at Clarion
University tend to do better on authentic assessments (Key Assessment #3:
Curriculum Project; Key Assessment #4: Student Teaching Performance
Profile; Key Assessment #5: Impact on Child Learning; Key Assessment #6:
Family-Community Engagement; Key Assessment #7: Child Study; and Key
Assessment #8: Legislative Letter) than on tests (Key Assessment #1: Pearson
PreK-4 PECT; and Key Assessment #2: Comprehensive Exam). In light of this,
and to better measure candidate's comprehension of early childhood content
knowledge, early childhood faculty plan to explore more creative, authentic
options for Key Assessment #2: Assessment of Content Knowledge.

Professional and Pedagogical Knowledge, Skill, and Dispositions

A. While early childhood faculty members have often expressed concern
regarding candidates’ ability to write effectively, using correct grammatr,
spelling and punctuation, data analysis of Key Assessment #8: Legislative
Letter has validated this concern. At least 30% of candidates’ letters were
unable to be mailed on first submission for each of the three semesters
documented in this report, with 54% unable to be mailed on first submission in
the most recent (fall 2015, spring 2016 and fall 2016) cycle. Candidates’ lack
of ability to use conventions of formal writing will negatively affect their ability
to communicate with parents, supervisors, peers, and the community in
general (including elected officials). It will also hinder their effectiveness to
instruct children to correctly use grammar, spelling and punctuation.
Candidates also demonstrated inability to cite and reference sources in
American Psychological Association format. While not as concerning as their
lack of conventional writing skills, it is a concern for those candidates who will
matriculate to graduate programs.

Discussions around these data led early childhood faculty to think that
improper use of grammar and punctuation and misspelling are beyond the
realm of just the early childhood program. While not sure how to remedy this
problem, early childhood faculty plan to share these data with faculty from
other departments to determine if they are finding similar results. We will also
begin conversations that focus on solutions to this concern, being sure to
involve those from the English Department and Student Support Services. This
is something that needs to be addressed on many levels.



One way to address this concern university-wide is through the Clarion
University Institutional Student Learning Assessment Committee (ISLAC). In
2014 Clarion University created the Institutional and Student Learning
Assessment Committee (ISLAC) to promote a culture of assessment on
campus. Every program must create and implement a program improvement
plan informed by data that align to the University-Wide Learning Outcomes.
This plan requires programs to interpret and use the data to spur growth in
and strengthen programs. Annual reports are submitted and reviewed by the
university-wide ISLAC committee. Our concerns regarding lack of conventional
writing skills will be addressed in the next program review for ISLAC.

B. While curriculum mapping has ensured that data are collected at different
intervals during the program (sophomore year, junior year, and first semester
senior year and second semester senior year) and that those data assess each
of the NAEYC Standards and each of the elements of those standards, this
review process has confirmed that this early childhood program has several
strategies for assessing most of the elements. However, limited approaches are
used to formally assess candidate mastery of key elements 4a: Understanding
positive relationships and supportive interactions as the foundation of their
work with young children; 4c: Using a broad repertoire of developmentally
appropriate teaching /learning approaches; 6a: lIdentifying and involving
oneself with the early childhood field; and 6d: Integrating knowledgeable,
reflective, and critical perspectives on early education. Early childhood faculty
will thoroughly review each of the key assessments and the key elements that
are lacking comprehensive assessment to ensure that thorough formal
assessment processes for each of the key elements are established. For
example, faculty have already begun discussions regarding standard 6a:
Identifying and involving oneself with the early childhood field. While
candidates assessed on this standard for other assignments, they are currently
only formally assessed on 6a for on key assessment. Faculty have noted that
candidates do identify and involve themselves with the early childhood field
when they reach out to community members for Key Assessment #6: Family
and Community Engagement. We may be able incorporate standard 6a into
this key assessment and measure candidate self-identification of and
involvement with the early childhood field.

Student Learning

A. While data on Key Assessment #4: Student Teaching Performance Profile
and Key Assessment #5: Impact on Child Learning have indicated that
candidates positively influence child development and learning, data for these
two assessments are sparse. During this review period, Clarion University has
lacked an efficient data collection system, and for the early childhood program,
collection for student teacher data has been particularly challenging.
Administration has acknowledged our frustrations and has adopted the Chalk
and Wire data management system, which will allow for greater ease and a



more robust analysis of key data. This data management system began for all
freshmen education students during the fall 2016 semester. It allows for easy
storage and manipulation of the data, and will make the data readily available
for sharing at department and curricular meetings. Not only will this system
ensure comprehensive data collection, it will facilitate more frequent and
enriched discussions regarding the data, as data will be readily accessible to
faculty.

B. The final change that will allow for a greater concentration on program
growth is the hiring of a full-time administrator that has a focus on assessment
and accreditation. Clarion University has just hired an individual at the
Associate Dean level that will be the lead of all program assessments and
action plans to produce meaningful growth in our programs. The Associate
Dean will begin on July 1, 2017.




SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. For Revised Reports: Describe what changes or additions have been made to address the standards that
were not met in the original submission. Provide new responses to questions and/or new documents to
verify the changes described in this section. Specific instructions for preparing a Revised Report are
available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-
review-policies-and-procedur

For Response to Conditions Reports: Describe what changes or additions have been made to address the
conditions cited in the original recognition report. Provide new responses to questions and/or new
documents to verify the changes described in this section. Specific instructions for preparing a Response
to Conditions Report are available on the CAEP website at http://caepnet.org/accreditation/caep-
accreditation/spa-program-review-policies-and-procedur

(Response limited to 24,000 characters.)




This is the end of the report. Please click "Next" to proceed.



